The motivation in implementing problem-based learning (PBL) 
I.
Introduction:
Problem solving is a critical aspect of professional practice [1] . Professionals must be able to interpret ambiguous, novel and conflicting situations that they regularly face in their work [2] .Many new schools have adopted PBL at inception while several established schools have transited from the traditional lecture (teacher)-based curriculum to the PBL learning students based curriculum [3] . Problem-based learning, Active Learning (AL) and Student-Centered Learning [SCL] are all used in the literature to indicate the shift of emphasis Student centered teaching's dependence on group effectiveness may lie at the heart of the difficulty for researchers to prove that student centered teaching improves learning [4] .Traditional lecture or textbook generated learning is at the core of education from elementary school through many graduate level programs in Egypt. These habits, however, differ from student to student. Some may try to take control of the group, others will become passive, and still others will become overly verbose, while others will shy away from commenting [5] . Observers of student group interaction often find that students do not work productively, waste time, repeat old information, or become confrontational.Regardless of the problem posed to a group of students; learning is proportional to the ability of that group to work effectively together. If teamwork is adequately guided by the instructor, the team also becomes a space for developing skills such as communication, leadership, team working and punctuality [6] . In September 2001 the Physics Education Research Group engaged in collaborative action research in order to design, implement and evaluate a Problem-based Learning first year physics course [7] .
II. Materials and Methods:
The process of problem-based learning (PBL) is summarized graphically as in (Table.1 ). During each small group session, the student group will identify and prioritize a number of learning issues. Student independently study outside the small group to research new information and concepts. As part, lecturer acts as a facilitator for reference or discussing problem that arise during the PBL session . 
Sample (Students):
A total of 100 students were selected from medical biophysics &biochemistry classes taught in the Faculty of Applied medical Science, October 6 University, Giza, Egypt. They were taking medical biophysics in the second semester 2012/2013.They were divided into groups containing ten members for each group. The students are allocated four weeks for the PBL session. During this session the students will work in their group to solve the real world problem.
Case design:
One case segmentation schemes was examined: long and short. Figure (1) shows the real world problem as well the problem for the students to solve based on their skill and knowledge.
CASE:
Is a member in a small family living in a small town in Lower Egypt. He is 38 y old diabetic person. He was complaining of a painful swelling in the palm of his right hand. About 4 days ago he was clearing brush behind the barn and pricked his hand on a thorn. The thorn entered about 1 and half inches. He was bleeding he went to the hospital to see a doctor told him that he must undergo wound healing by laser.
Figure (1): Real world problem for PBL session.
Environment
Refers to situations that can occur when developing the activity in respect to the level of comprehension reached or used by the student, such as the possible strategies through which the problem can be solved, and the levels at which the problem is expected to be understood by the students.
Curriculum
The contents on which the activity is centered and for which it is basically created. The curriculum is the traditional of learning; however, in a problem-solving activity it must be subordinated to other elements.
Analytic point of reference
Refers to previous (retrospective) and future (prospective) contents and objectives of the courses integrated, with the purpose of refocusing and enriching the problem in order to foment a long-term retention and to stimulate the building of new questions by the students.
Use of technology
The technological elements (laboratory, and internet,) are involved in the problem-solving activity. One of the tasks students must cope with by using technology for solving problems is the identification and assessment of its plausibility, its significance and the role it plays in the process of solving the problem.
Development of formative objectives
This dimension deals with the statement in which abilities, attitudes and values are involved or promoted by the problem-solving activity. The instruments used to determine acquire information and student feedback on their perception of PBL. It is a quantitative approach where questionnaires were given to each student.
The Course Experience Questionnaire (CEQ)
Biophysics and biochemistry are an interdisciplinary science that applies the theories and methods of basic sciences to solve biological problems. The (CED) instrument was designed to measure differences in the quality of teaching between comparable academic organizational units in those important aspects of teaching about which students have direct experience and are therefore validly able to comment (quality of teaching, clear goals and standards, workload, assessment, emphasis on independence). 
III. Results and discussion:
The questionnaires contain three sections consisting thirty seven items .
The first section :
The first section is about The Relevancy of Teaching and Learning (T & L) Method Using PBL in medical biophysics Syllabus. Based on the finding, 70% of the students on the whole agree with the PBL method and viewed PBL positively. The students like to learn medical biophysics using the PBL method. They found it is easier to understand medical biophysics when using the PBL than the conventional method in the class. In addition they are able to finish the PBL in the time given.
